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Intent - Mission

Children at Edmund Waller will:

• have developed their powers of imagination, inventiveness and critical awareness through speaking and 
listening, and the joy of reading and writing

• have a love of reading, enjoying a range of genres where, as critical readers, they develop an increasing 
understanding of how writers create effects and meanings, and can make links between the text and their 
own ideas, experiences and values

• express themselves confidently, appropriately and effectively when speaking and writing for different 
purposes and to a wide range of audiences

We provide a high-quality education within the English curriculum that develops independent and reflective 
readers and writers, who use a range of strategies to self-monitor and correct, which enables them to 
develop and consolidate their thinking and understanding of the world.



Intent - Vision
By encouraging curiosity and enabling them to hone the necessary skills, children at Edmund Waller are 
independent learners who explore the world and develop their ideas through:

• constructive discussion with a range of people from different backgrounds,

• reading a broad range of books for information and pleasure,

• independent research using a range of media including booked and other printed media and online resources,

• expressing their ideas in writing, then reflecting and refining them.

The curriculum, which is underpinned by dedicated, highly skilled teachers with expert subject knowledge, is built 
on an integrated programme of oracy, reading and writing, where children have opportunities to consolidate, 
reinforce and extend their literacy skills.



Implementation - Oracy
As language provides the foundation of thinking and learning, the English curriculum at Edmund Waller is 
underpinned by learning to talk and learning through talk. Teaching is dialogic; opportunities for meaningful 
discourse are carefully planned and modelled by teachers. 

Working collaboratively, children enjoy high-quality dialogue with peers from a variety of different backgrounds. 
Inquisitiveness is promoted, asking questions is encouraged and listening skills are taught. 

A No Hands Up policy ensures that each child has an opportunity to contribute to their learning. Throughout the day, 
children’s confidence and oracy are developed as they share their thoughts and hone their ideas in response to well-
crafted questions from teachers. Teaching staff use a range of supportive strategies, such as: pick-sticks, talk partners 
(e.g., Pair-Share and Rally-Robin), kind calling out and cold-calling) to elicit constructive responses (see Questioning 
and Feedback Policy). 

Oracy is further enhanced through specific aspects of the English curriculum including drama, performance and 
debate.



Implementation - Subject Overview 
1. Lesson shape: Children are taught about the shape of a lesson e.g., three learning 
chunks made up of
initiate = teacher
model = demonstration writing
enable = child writing.
(Reception - Summer term 3 - two learning chunks)
(Year 1 to Year 6 - three learning chunks).

2. Books are organised in two halves (KS1 + KS2)
- Thinking Side (left half of book). e.g., possible names: vocabulary vault /planning 
place
- Writing Side (right half of book).
e.g., possible names include - super sentences /my writing

3. Demonstration writing is clear and explicit. Sentence stacking is used consistently 
across the school to give children a sense of the whole text and remind them of the 
specific teaching points covered across a unit.

4. Teachers understand the dual nature of demonstration to (a) show the articulation 
of the thinking in the writer’s brain whilst (b) crafting and constructing sentences.

5. Children have a clear understanding of what they are observing during demonstration 
writing.

6. Lower attaining children have clear scaffolds in place to complete the same 
work as the rest of the class.

7. Higher attaining children know how to 'Deepen the Moment.'
Ensure the following key principles are followed
- No plot pushing allowed
- Children are taught to either say more about the moment, deeper, not introduce 
a new idea, or convey the essential ideas in a more concise/succinct way
- Children use grammatical features and punctuation effectively to powerfully 
enhance the message.

8. All children know how to edit their work for improvement. Editing sessions to be 
built into the final part of an independent writing sequence.

•Ongoing assessment for learning (AfL) identifies gaps in understanding and attainment for the class, specific groups or individual children 
so that teachers address them when planning lessons or interventions.
•AfL will ensure learning and expectations from previous year groups is maintained (such as spellings and handwriting), thereby preventing 
errors from becoming embedded.

In Key Stages 1 and 2 the whole school approach to writing based on Jane Considine's The Write Stuff



Subject Overview – KS1 Genre Map (Long-term Plan)
Autumn Spring Summer

Year 1 Narrative Fiction: Ruby’s 
Worry, Tom Percival 

Narrative Fiction, Other 
Cultures: Handa’s Surprise, 

Eileen Browne

List poem: Firework Nigh, 
Andrew Collet 

Non-Chronological Report: 
Animals/Humans 

Letter Writing: I Wanna 
Iguana, Karen Kaufman Orloff

Narrative, Fairy Tale: Little 
Red Riding Hood, Lari Don 

Recount: visit to the Tower of 
London

Narrative Fiction, 
Adventure/ Humour: The 

Queen’s Hat, Steve Anthony
Narrative, Realistic Fiction: 
Last Stop on Market Street, 

Matt de la Pena
Diary Writing: based on 

‘Countries’ workshop

Narrative, Realistic Fiction: 
The Train Ride, June Crebbin
Non-Chronological Report: 

The Wright Brothers 
Biography: Bessie Coleman

Narrative, Animal Story: 
Wombat Goes Walkabout

Michael Morpurgo 
Instruction Writing: How to 

Make a Snack

Year 2 Narrative, Fairy Tale: Little 
Red Reading Hood, Lucy 

Rowland
Poetry:  If I were in charge of 

the World, Judith Viorst

Narrative Fiction, Family/ 
Quest: The Marvellous Fluffy 

Squishy Itty-Bitty, Beatrice 
Alemagna 

Instruction Writing: How to 
Make a Bird Feeder

Narrative, Chinese Fable: The 
Magic Paintbrush, Julia 

Donaldson 
Diary Writing: The Great Fire 
of London, Emma Adams & 

James Weston Lewis

Narrative, Traditional Tale: 
George and the Dragon, 

Christopher Wormell
Non-Chronological Report: 

Hibernation (based on Winter 
Sleep, A Hibernation Story,
Sean Taylor & Alex Morss)

Narrative, Native American 
Legend: The Crow’s Tale, 

Naomi Howarth 
Information Text: Plants -
what is a stem? (based on 

Our World in Pictures: Trees, 
Leaves, Flowers & Seeds, 

Dorling Kindersley)

Narrative, Animal Tale/PHSE: 
The Owl Who was Afraid of 

the Dark, Jill Tomlinson 
Persuasive Letter: The Day 

the Crayons Quit, Drew 
Darwell & Oliver Jeffers



Subject Overview – KS2 Genre Map (Long-term Plan)
Autumn Spring Summer

Year 3 Narrative Fiction, Humour: 
Incredible Book-eating Boy, 

Oliver Jeffers
Poetry: Autumn is Here

Narrative, Science Fiction: 
The Iron Man, Ted Hughes
Explanation Text: How a 

Robot Dog Works 

Narrative, Humour/Fairy 
Tale: The True Story of the 

Three Little Pigs, Jon Scieszka
Persuasive Text/ Holiday 

Brochure: Skara Brae , Dawn 
Finch

Narrative, Greek Myth: 
Theseus and the Minotaur, 

Lipton & Morden 
Biography: Malala’s Magic 

Pencil, Malala Yousafzal

Narrative Fiction, 
Classic/Fantasy: The Happy 

Prince, Jane Ray
Instruction Writing: My 

Strong Mind

Narrative, Adventure/ 
Modern Folk Story: The 
Secret of Black Rock, Joe 

Todd-Stanton
Recount/ Diary: Secrets of a 

Sun King, Emma Carroll

Year 4 Narrative, Traditional Tale: 
Aladdin & The Enchanted 

Lamp, Phillip Pullman 
Diary Writing: The Journey of  
Iliona (based on Roman Diary: 

1 (Diary Histories), Richard 
Platt

Narrative Fiction, Animals/ 
Environment/ Friendship: 

The Last Bear, Hannah Gold
News Report: Animals being 

Suffocated by Our Litter 

Narrative Fiction, Fantasy/ 
Adventure: Charlie & The 
Chocolate Factory, Roald 

Dahl Playscript: The Plague

Narrative Fiction, Adventure: 
Journey, Aaron Becker  

Poetry: The River based on 
The River, Valerie Bloom

Narrative Fiction, Fantasy/ 
Humour: The Lost Thing, 

Shaun Tan 
Biography: Grace Darling

Narrative, Adventure/ 
Realistic Fiction: Float, Daniel 

Miyares
Persuasive Advert:  The 
Stroodle - A Sustainable 

Alternative to Plastic Straws

Year 5 Narrative Fiction, Fantasy: 
Zoo, Anthony Browne

Balanced argument: Should 
We Feed Animals in National 

Parks? (Based on National 
Parks of the USA, Chris 

Turnham)

Persuasive Speech: Anglo-
Saxon Call to Arms 

Narrative Fiction, Mystery: 
The Nowhere Emporium, 

Ross MacKenzie

Poetry: The Highwayman, 
Alfred Noyes

Explanation Text: Digestion 
- How the Body Processes the 
Food you Eat (Based on ‘Gut 

Garden, Katie Brosnan 

Narrative Fiction, Mystery: 
The Whale, Vita & Ethan 

Murrow
Journal Writing: Mars 

Transmission

Narrative, Historical Fiction: 
Rose Blanche, Ian McEwan 

News Report: Goldilocks 

Narrative Fiction, Adventure: 
The Explorer, Katherine 

Rundell
Persuasive Letter:

Invite an author into school

Year 6 Narrative Fiction, Adventure/ 
Thriller: Kensuke’s Kingdom, 

Michael Morpurgo 
Balanced argument: Is screen 

use making children lazy? 

Narrative Fiction, Mystery/ 
Ghost Story: Thornhill, Pam 

Smy
Persuasive Letter: Letter to Mr 
Scrooge (based on A Christmas 

Carol, Charles Dickens)

Narrative, Realistic Fiction/ 
War: The Journey, Francesca 

Sanna
Narrative Recount/ Wartime 
Interview: Letters from The 

Lighthouse (based on the book, 
Emma Carroll)

Narrative, Blog: Pet Peeves 
(based on Step into Your 
Power, Jamia Wilson) 

Poetry: The Malfeasance, 
Alan Bold

Narrative Fiction, Fantasy/ Adventure: The Firework Maker’s 
Daughter, Phillip Pullman 

Informal Letter: Windrush immigrant writes home
Formal Letter of Complaint: about Windrush experience

Postcard Recount: Fairy Tale Characters’ Postcards from Prison 



Medium Term Plans – Reception
Progression in Communication and Language

Skill Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 ELG

Listening, Attention
and Understanding

To understand how to 
listen carefully 
To understand why 
listening is important 
To be able to follow 
directions

To engage in story times, 
joining in with repeated 
phrases and actions 
To begin to understand 
how and why questions 
To respond to instructions 
with more than one step 

To ask questions to find out 
more 
To begin to understand 
humour 
To understand a range of 
complex sentence 
structures 

To retell a story 
To follow a story without 
pictures or props 

To understand 
questions such as who, 
what, where, when, 
why and how 

To have conversations 
with adults and peers 
with back and forth 
exchanges 

Listen attentively and respond to 
what they hear with relevant 
questions, comments and actions 
when being read to and during whole 
class discussions and small group 
interactions. Make comments about 
what they have heard and ask 
questions to clarify their 
understanding.
Hold conversations when engaged in 
back-and-forth exchanges with their 
teacher and peers. 

Speaking 

To talk in front of a small 
group 
To talk to class teacher 
and LSAs 
To learn new vocabulary 

To develop the confidence 
to talk to other adults they 
see on a daily basis 
To use new vocabulary 
throughout the day 

To share their work to the 
class- standing up at the 
front 
To talk in sentences using 
conjunctions e.g. and, 
because 

To share their work to 
the class- standing up at 
the front 
To use new vocabulary in 
different contexts 
To engage in non-fiction 
books 

To link statements and 
stick to a main theme 
To use talk to organise, 
sequence and clarify 
thinking, ideas, feelings 
and events 

To talk to different adults 
around the school 
To talk about why things 
happen 
To talk in sentences using 
a range of tenses 

Participate in small group, class and 
one-to-one discussions, offering their 
own ideas, using recently introduced 
vocabulary. Offer explanations for 
why things might happen, making use 
of recently introduced vocabulary 
from stories, non-fiction, rhymes and 
poems when appropriate. Express 
their ideas and feelings about their 
experiences using full sentences 
including use of past, present and 
future tenses and making use of 
conjunctions, with modelling and 
support from their teacher. 

Extracted from Progression of Skills Map: Reception: Talk for Writing 



Medium Term Plans – Reception
Extracted from Progression of Skills Map: Reception:

Progression of Physical Development

Skill Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 ELG

Fine Motor Skills

To use a dominant hand 
To mark make using 
different shapes 
To begin to use a tripod 
grip when using mark 
making tools 
To begin to copy letters 

To begin to use 
anticlockwise movement 
and retrace vertical lines 
To use a tripod grip when 
using mark making tools 
To write taught letters 
using correct formation 

To use a tripod grip when 
using mark making tools 
To hold scissors 
To write taught letters 
using correct formation 

To write letters using the 
correct letter formation 
and control the size of 
letters.

To correctly copy letters as 
taught  

To correctly form letters as 
taught 

Hold a pencil effectively in 
preparations for fluent writing-
using the tripod grip in almost all 
cases. 

Progression of Literacy

Skill Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 ELG

Writing

To copy their name 
To give meanings to the 
marks they make 
To copy taught letters 
To write initial sounds 
To begin to write CVC words 
using taught sounds 

To write their name 
To use the correct letter 
formation of taught letters 
To write words and labels 
using taught sounds 
To begin to write captions 
using taught sounds 

To form lower- case letters 
correctly 
To begin to write sentences 
using fingers spaces 
To understand that 
sentences start with a 
capital letter and end with a 
full stop 
To spell words using taught 
sounds 
To spell some taught tricky 
words correctly 

To form lower- case letters 
correctly and begin to 
former capital letters 
To write sentences using 
finger spaces and full stops 
To spell words using taught 
sounds 
To spell some taught tricky 
words correctly 

To form lower- case and 
capital letters correctly 
To begin to copy letters 
using a lead in and lead out 
To begin to write longer 
words which are spelt 
phonetically 
To begin to use capital 
letters at the start of a 
sentence 
To use finger spaces and 
full stops when writing a 
sentence 
To spell some taught tricky 
words correctly 
To begin to read their work 
back 

To form lower- case and 
capital letters correctly 
To copy letters using a lead 
in and lead out 
To begin to write longer 
words and compound words 
which are spelt phonetically 
To write sentences using a 
capital letter, finger spaces 
and full stop 
To spell some taught tricky 
words correctly 
To read their work back and 
check it makes sense 

Write recognisable letters, most of 
which are correctly formed.
Spell words by identifying sounds 
in them and representing the 
sounds with a letter or letters. 
Write simple phrases and 
sentences that can be read by 
others. 

Handwriting 

Writing 



Medium Term Plans – Handwriting
Skills Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

Children 
should:

Sit correctly at a table, 
holding a pencil comfortably 
and correctly 

Begin to form lower-case 
letters in the correct 
direction, starting and 
finishing in the right place 

Form capital letters

Form digits 0-9 

Understand which letters 
belong to which handwriting 
‘families’ and to practise 
these 

Leave spaces between words

Produce recognisable letters 
and words to convey 
meaning 

Another person can read 
writing with some mediation

Form lower-case letters of 
the correct size relative to 
one another 

Start using some of the 
diagonal and horizontal 
strokes needed to join 
letters and understand 
which letters, when adjacent 
to one another, are best left 
unjoined

Write capital letters and 
digits of the correct size, 
orientation and relationship 
to one another and to lower-
case letters 

Use spacing between words 
that reflects the size of the 
letters

Use the diagonal and 
horizontal strokes that are 
needed to join letters and 
understand which letters, 
when adjacent to one 
another, are best left 
unjoined

Increase the legibility, 
consistency and quality of 
their handwriting

Use the diagonal and 
horizontal strokes that are 
needed to join letters and 
understand which letters, 
when adjacent to one 
another, are best left 
unjoined 

Increase the legibility, 
consistency and quality of 
their handwriting

Choose which shape of a 
letter to use when given 
choices and deciding 
whether or not to join 
specific letters

Choose the writing 
implement that is best suited 
for a task

Choose which shape of a 
letter to use when given 
choices and deciding 
whether or not to join 
specific letters 

Choose the writing 
implement that is best suited 
for a task



Medium Term Plans – Grammar 



Impact
Outcome 1 – Emotional
Children can identify, reflect and express their experiences effectively in writing, 
thereby supporting them to find constructive and satisfactory resolutions. 

Outcome 2 – Social
Children communicate confidently with peers, adults and the wider society 
through different media, including email and hand-written letters, and remain 
safe whilst on-line.

Outcome 3 –Intellectual
All children make good progress in writing, and attainment is at least in line with 
national benchmarks.



Outcomes – EYFS

Nursery
Outcomes for Nursery are set out in the EYFS Goals. The 
expected standard for children at the end of Nursery is that 
they can write their own name. 

Reception
Outcomes for Reception are set out in the EYFS Goals. The 
expected standard for children at the end of Reception is 
that they can write a simple sentence. 



Outcomes – Year 1
Year 1 Writing Assessment Checklist
Across a range of writing, children working at the Expected Standard can confidently and 
independently apply their knowledge, after discussion with their teacher:
Write sentences to create short narrative and non-fiction texts
Use some features of different text types (although these may not be consistent)
Reread their writing to check that it makes sense and make suggested changes
Use simple sentence structures
Use adjectives for description
Use conjunction ‘and’ to link ideas and sentences
Has an 
awareness of:

Capital letters for names, places, days of the week and personal 
pronoun ‘I’
Relevant spaces between words
Full stops to end sentences
Question marks
Exclamation marks

Spell most words containing taught phonemes and GPCs (Grapheme, Phoneme 
Correspondence) accurately
Spell most common exception words and days of the week accurately
Use ~s and ~es to form regular plurals
Use the prefix un~
Add suffixes ~ing, ~ed, ~er and ~est to root words (without changing the root word)
Write lower case and capital letters in the correct direction, starting and finishing in the 
correct place with a good level of consistency



Outcomes – Year 1
Year 1 Exemplification



Outcomes – Year 2 Year 2 Writing Assessment Checklist – End of KS1 Writing Framework

Children Working Towards the Expected standard can:

Write sentences that form a narrative real or fictional

Show some sentences with capital letters and full stops

Use sounds to spell some words correctly

Spell some common exception words

Form lower case letters correctly – starting/finishing places correct in some of their writing

Form lower case letters of the correct size

Use spacing between words

Children working at the Expected standard can:

Write coherent narratives about personal experience and those of others (real or fictional)

Write about real events simply and clearly

Use capital letters and full stops in most sentences and use question marks correctly

Use past and present tense mostly correctly

Use co-ordination (and, or, but) and some subordination (when, if, that, because) to join clauses

Use phonemes to segment and to spell many words correctly

Spell many common exception words correctly

Form capital letters of the correct size and orientation

Use spacing between words that reflect the size of the letters

Children working at Greater Depth can:

Write effectively and coherently for different purposes, drawing on their reading to inform the vocabulary and 
grammar of their writing

Make simple additions, revisions and proofreading corrections to their own writing

Use the punctuation taught in ks1 mostly correctly

Spell most common exception words

Add suffixes to spell most words correctly (ment, less, ful, less, ly)

Use the diagonal and horizontal strokes to join some letters together



Outcomes – Year 2
Year 2 Exemplification



Outcomes – Year 3

Year 3 Writing Assessment Checklist
Across a range of writing, children working at the Expected Standard can:

Use ideas from their own reading and modelled examples to plan their writing
Use the structure different text types, including simple layout devices in non-fiction (such as 
headings, sub-headings and bullet points)
Proof-read and apply simple editing to their own work
Describe characters and settings with deliberate ambitious word choices
Begin using paragraphs to organise writing around a theme
Maintain correct verb tense throughout most of their writing
Use capitals letters and punctuation (full stops, exclamation marks, questions marks, commas 
in a list and apostrophes for contraction) mostly correctly
Use inverted commas for direct speech
Use subordinate clauses with simple conjunctions (if, as, when, so, because)
Use ‘a’ or ‘an’ mostly correctly
Spell some of the Year 3/4 statutory spelling words correctly
Consistently fulfil the spelling expectations for Key Stage 1 (including homophones, e.g., 
their/there/they’re, which/witch, our/are)
Write legibly with neatly joined handwriting



Outcomes – Year 3
Year 3 Exemplification



Outcomes – Year 4
Year 4 Writing Assessment Checklist
Across a range of writing, children working at the Expected Standard can:

Write a range of narratives with a clear beginning, middle and end, with a coherent plot and 
using a genre specific structure 
Begin using a different register with increasing confidence when writing non-fiction, and using 
an appropriate structure and layout
Proofread with increasing confidence and accuracy (e.g., improving vocabulary, adding omitted 
words or pronouns to avoid repetition and correcting lapses in verb tense) 
Consistently organise writing into paragraphs around a theme
Use capitals letters and punctuation (full stops, exclamation marks, questions marks, commas in 
a list and apostrophes for contraction) mostly correctly
Use inverted commas plus all necessary punctuation for direct speech mostly accurately

Use apostrophes for singular and plural possession with increasing confidence
Describe characters, settings and plot with increasing detail, using a range of devices to engage 
the reader, including expanded noun phrases plus modifying adjectives and prepositional 
phrases, e.g., the strict teacher with curly hair 

Use fronted adverbials to aid cohesion, usually with commas, e.g., As quick as a flash, Last 
weekend,
Maintain accurate verb tense throughout their writing, using Standard English verb inflections 
accurately (e.g., we were, not we was)
Use subordinate clauses with a range of conjunctions (I SAW A WABUB)
Spell all the Year 3/4 statutory spelling words correctly
Spell words with prefixes (e.g., irrelevant, incorrect, disobey) mostly correctly
Spell words with suffixes (e.g., usually, finally, poisonous, adoration) mostly correctly
Consistently fulfil the spelling expectations for Key Stage 1 (including homophones, e.g., 
their/there/they’re, which/witch, our/are)
Consistently use neat, legible neat handwriting mostly joined



Outcomes – Year 4
Year 4 Exemplification



Outcomes – Year 5
Year 5 Writing Assessment Checklist
Across a range of writing, children working at the Expected Standard can:

Write for a range of different purposes and audiences, selecting the appropriate structure, 
organisation and register

Select and use organisational and presentational features relevant to the text type, e.g., headings, 
sub-headings, bullet points, underlining, etc.

Describe setting, characters and atmosphere to consciously engage the reader
Use dialogue to convey character and advance the action with increasing confidence 
Create paragraphs with cohesion
Proofread and edit work after assessing the effectiveness of their own writing
Use the full range of punctuation from other year groups mostly correctly (full stops, exclamation 
marks, questions marks, commas in a list and after fronted adverbials, apostrophes for contraction 
and possession) mostly correctly 

Use inverted commas plus all necessary punctuation for direct speech accurately
Use commas to separate clauses, clarify meaning and avoid ambiguity with increasing accuracy

Begin to use commas, brackets and dashes for parenthesis
Use a wider range of cohesive devices between sentences and paragraphs, such as time and place 
adverbials and prepositions

Use relative pronouns to create relative clauses
Use adverbs and modal verbs to indicate degrees of possibility, e.g., surely, should
Maintain accurate verb tense throughout their writing, using Standard English verb inflections 
accurately (e.g., we were, not we was)

Use subordinate clauses with a range of conjunctions (I SAW A WABUB)
Spell all of the Year 3/4 statutory spelling words correctly and many of the Year 5/6 statutory spelling 
words

Spell words with an increasing range of prefixes and suffixes 
Spell many complex homophones correctly (e.g., accept/except, affect/effect)
Consistently fulfil the spelling expectations for Key Stage 1 (including homophones, e.g., 
their/there/they’re, which/witch, our/are)

Write legibly and fluently with increasing speed



Outcomes – Year 5
Year 5 Exemplification



Outcomes – Year 6 Year 6 Writing Assessment Checklist – End of KS2 Writing Framework
Children Working Towards the Expected Standard can:

write for a range of purposes

use paragraphs to organise ideas

in narratives, describe settings and characters

in non-narrative writing, use simple devices to structure the writing and support the reader (e.g. headings, sub-headings, 
bullet points)

use capital letters, full stops, question marks, commas for lists and apostrophes for contraction mostly correctly

spell correctly most words from the year 3 / year 4 spelling list, and some words from the year 5 / year 6 spelling list*

write legibly

Children working at the Expected Standard can:

write effectively for a range of purposes and audiences, selecting language that shows good awareness of the reader (e.g. the
use of the first person in a diary; direct address in instructions and persuasive writing)

in narratives, describe settings, characters and atmosphere

integrate dialogue in narratives to convey character and advance the action

select vocabulary and grammatical structures that reflect what the writing requires, doing this mostly appropriately (e.g. 
using contracted forms in dialogues in narrative; using passive verbs to affect how information is presented; using modal 
verbs to suggest degrees of possibility)

use a range of devices to build cohesion (e.g. conjunctions, adverbials of time and place, pronouns, synonyms) within and 
across paragraphs

use verb tenses consistently and correctly throughout their writing

use the range of punctuation taught at key stage 2 mostly correctly (e.g. inverted commas and other punctuation to indicate 
direct speech)

spell correctly most words from the year 5 / year 6 spelling list, and use a dictionary to check the spelling of uncommon or 
more ambitious vocabulary

maintain legibility in joined handwriting when writing at speed

Children working at Greater Depth can:

write effectively for a range of purposes and audiences, selecting the appropriate form and drawing independently on what 
they have read as models for their own writing (e.g. literary language, characterisation, structure)

distinguish between the language of speech and writing and choose the appropriate register

exercise an assured and conscious control over levels of formality, particularly through manipulating grammar and vocabulary 
to achieve this

use the range of punctuation taught at key stage 2 correctly (e.g. semi-colons, dashes, colons, hyphens) and, when necessary, 
use such punctuation precisely to enhance meaning and avoid ambiguity.



Outcomes – Year 6
Year 6 Exemplification



Identifying 
Greater Depth?
Some indicators:

GDS writers stand out; the 
teacher becomes a reader.
Writers achieve all the expected 
standard, then rise above it to a 
higher level.

Writing is well-structured and its purpose 
is maintained throughout (e.g. formal 
writing doesn’t lapse into narrative). 
Openings engage your interest. Endings 
are strong, clear and satisfying.

Writing flows with seamless cohesion, as 
relevant to the age-group. Narratives leave 
no unanswered questions leaving the 
reader stranded (unless they consciously 
and successfully part of the plot). 

With conscious control, writers use 
planning to decide when to dwell and 
develop a point in fine detail and when 
to be clear and concise, usually within 
the same text.

Writers instinctually vary their sentences as 
and when the writing calls for it; a wider 
vocabulary is used appropriately; metaphors 
and other imagery are fitting; their intuition
for dialect or realistic speech patterns is 
shown in dialogue; verb-tense (deliberately 
used to enhance meaning) supports 
cohesion. This instinct or intuition comes 
from internalising their prolific reading and 
emulating the original authors’ styles.

Through conscious (almost continual)  
self-editing, writers remove extraneous 
content and strive for precision in its 
effect. Sentence structure  and 
vocabulary are precise (at their level). 
They use a thesaurus and earnestly seek 
out feedback from peers and adults.

Punctuation is accurate, precise and 
controlled. It is used for effect rather 
than an opportunity to shoehorn new 
learning. Characterisation in dialogue  
provides opportunities to demonstrate 
range and mastery (e.g. the ellipsis and 
dash).

Spelling is accurate within 
year-group expectations and 
beyond; available resources 
are used to spell unknown 
words. 
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